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Abstract 

This paper discusses some RO-S experiences in arranging academic staff tasks 

which have been done and ideas for the future. Discussions begins with the 

rationale and significance of the academic staff tasks arrangement; structure 

of academic staff tasks; competencies have to be their owned; the RO-S’s 

initiative policies; and the continual improvement of learning support quality 

which have been RO-S achieved. 
The rationale and significance of the academic staff tasks arrangement is 

viewed from three standpoints: concept of distance education and recent 

development; the UT grand design; and RO-S’s major vision and mission. The 

structure of RO-S’s academic staff tasks consist of six managerial aspects such 

as partnership network and resources; tutor/supervisor; tutoring; learning 

materials; counselling and guidance; and professional development. To support 

of those tasks, every academic staff should be own the multiple competencies, 

consist of managerial competencies, technical competencies, professional and 

pedagogical competencies, and social, clinical, interpersonal and personality 

competencies. The RO-S’s initiative policies that has been done such as: 

forming Academics Advisor/Counselors, Tutoring Task Force, Quality 

Assurance Task Force; compile of Learning Support and Learning Material 

Services Program Benchmark, Academic staff Development Profile as a basis 

to create a Map of the Need and Development of RO-S’s academic staff 

Competencies; and encourage and facilitate RO-S’s academic staff to 

participate in training, seminar and/or research on distance learning; and 

publish papers in the various scientific journals. That’s initiative policies has 

been enable of RO-S to reach the continual improvement in quality learning 

support as according to quality targets that have been specified by RO-S 

management so obtain the ISO 9001-200 Award in 2007. 

 

Rationale and Significance 

 Concept of distance education. Conceptually, distance education is 

characterizing by the real and/or mediated interaction and two-way communication 

between teacher and student. The real, if they are at a face-to-face, and the mediated, 

if they are at a distance from each other. Both have same purposes, to motivate and 

facilitate students in learning and provide feedback. Interaction and communication 

include activities such as tutoring, counselling, and students contracting, through face-

to-face, and/or multimedia by involving multimedia (printed and non-printed media). 
Especially in using electronic media, distance education recent has been move to third 

stages development, was characterized by a move from dLearning (distance learning) 
to eLearning (electronic learning) and to mLearning (mobile learning or Mobile 

Learning Technologies/MTLS) (Suparman & Suhairi, 2007; Kurubacak, 2007). At the 
RO level, every type of interaction and communication, especially in using electronic 

media is having consequences to significance of restructuring the academic staff tasks 
moving beyond the conventional tasks of academic staff in higher education.  
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The UT grand design, development, mission and policies. UT has been 

designed and operated as a networking-based university or a management university, 

which must able to manage various resources were they had and provided (materials 

and/or human) to provide learning support through networking with the state and/or 

private universities and other institutions. It has Headquarters located in Jakarta, and it 

involves 37 ROs—includes RO-S—to provide learning support for students in their 

respective regions. Networking with the state and/or private universities for 
curriculum, course material and test item development as well as for the provision of 

qualified tutors/supervisors. Networking with other institutions, like the Post Office 
and freight forward companies for the distribution of course materials; with national 

Bank for the payment of fees; with the television, radio and media network for 
communication and interaction with a large number of students; with regional state 

university libraries for access to additional learning resources; with 
telecommunication companies for facilitating new technology access by students; and 

with local educational offices and schools for the administration of practice, 

practicum, and examination (UT, 2008). At the RO level, this multiplicity and 

multistage network requires effective and good partnership management through 

participating all academic staffs, it related to how they able to plan, implement, 

develop, monitor, and evaluate this existing partnership network and resources 

provided, so that achieve an effective networking and partnership, efficient 

development and delivery of quality programme, and consistent implementation of 

quality assurance system in learning support for students (cf. Riana, Zuhairi & Maria, 

2006; Suparman & Suhairi, 2007). 

The RO-S’s vision and missions. RO-S is one of the UT internal networking in 

East Java, besides ROs Malang and Jember, that functioning as the Technical 

Operational Unit to give student services at regional level. The RO-S’s vision is 

becoming a professional RO to actualize UT’s vision as one of the excellence distance 
higher education of Asia 2010 and the world 2020. In achieving of this vision, the 

major mission of RO is how to use all human resources provided integrally and 
efficient, and develop of them with multiple competencies, so able to get optimally 

roles and provide a qualified and responsible learning support such as tutoring, 
counselling, study groups as well as administrative services for students through face-

to-face and/or online. Related to this matter, restructuring the tasks of academic staff 
is a condition sine qua non, especially how they able to plan, implement, develop, 

monitor, and evaluate the existing: (1) partnership network and resources provided; 

(2) various activities of learning support services—tutors/supervisor recruitment, 

training, scheduling, and their performance; tutoring, tutoring locations, module 

supplements; and documentation of tutoring results); (3) guidance and counselling; 

(4) learning materials distribution; and (5) academic staff professionalism 

development. 

 

The Structure of RO-S’s Academic Staff Tasks 

Restructuring the structure of RO-S’s academic staff tasks are consist of six 

managerial aspects such as: partnership network and resources management; 

tutor/supervisor management; tutoring management; learning materials management; 

counselling and guidance management; and professional development. 

 
Partnership network and resources management 

RO-S had 32 academic staffs, 18 geographical coverage in East Java, 42 face-to-
face tutoring locations, and more than 25.000 students. From pedagogical standpoint, 
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the ratios of RO-S’s academic staff/student existed are not proportional to handle the 

workload. Hence, the task of academic staff is how to manage the effectively existing 

partnership network and resources, based on principle a mutual trust and benefits to 

all parties involved to improve the quality of learning support. Effective management 

is requires accurate planning, effective networking and partnership, efficient 

development and delivery of quality programs, and consistent implementation of 

quality assurance system (Riana, Zuhairi, & Maria, 2006). In other hand, partnership 
has been a critical issue in distance education, because partnership should be able to 

encourage institutions to improve quality continually, enhance access, and increase 
students’ learning participation in educational process. Only academic staff with the 

high professionalism, performance and commitment, are ready to establish partnership 
network and resources management. Beside institutions with similar reputation and 

comparable quality achievement has comparably quality academic programs, services, 
instructional system, and organizational cultures (Suparman & Suhairi, 2007). 

According to this condition, the RO-S tasks of academic staff is consist of: (1) 

coordination building with the three Builder Universities in Surabaya such as the State 

University of Surabaya (Unesa), Airlangga University (Unair), and 10 November 

Institute of Technology (ITS), to support and facilitate various of RO-S activities, 

such as in using building for tutoring, practice, practicum, examination, and Delivery 

of Diploma; provision of their academic staffs as tutor/supervisor; exploring ICT-

peripheral, etc. (2) partnership building with the East Java Province and/or 18 Local 

Education Offices to facilitate teacher competency improvement; develop study 

groups (pokjar); conducts the New Students Study Orientation; recruits local 

tutors/supervisor; provides locations for face-to-face tutoring, practice, practicum, 

examination; coordinate of module distribution for students, and recruits the new 

students under RO-S coordination. In 2007 period, it partnership have been able to 

increase the new students up to 91% or 262 of 289 sub-districts in the RO-S 
geographical coverage, and student annual participation rate up to 273% or 11.174 

new students.  

Related to UT’s efforts to develop the ICT-based learning support, the RO-S 

academic staff is also developing a partnership with the ICT-Centres at 18 districts in 
East Java through National Education Network (Jardiknas). These partnerships are 

intended to facilitate and serve student’s needs in accessing internet, and socialize a 
reliable site-based and costumer-friendly learning information services (Kisyani & 

Farisi, 2008a).  

 

Tutor/supervisor management 
Every semester, RO-S should be recruits more than 500 tutors/supervisors to 

conduct about 50-60 subjects conducted by UT and/or 10-50 subjects requested by 

students for face-to-face tutoring, in 45 tutoring locations and 433 classes for 18 RO-

S’s geographical coverage. They all were recruited from State University of Surabaya, 

Airlangga University, and 10 November Institute of Technology about 75%; private 

universities about 15%; Institute of Educational Quality Assurance about 3%; and 

Junior or Senior School teachers or local educational office staffs—who had graduate 

Master/S2—about 7%. So many tutors/supervisors should be recruited, of course is 

needed a systematically planed management system, so that obtain the qualified and 

professional tutors/supervisors (Kisyani & Farisi, 2008a). Even can be said, that 
tutors/supervisors management is a crucial point for every efforts to ensure and 

enhance the quality of learning support has been provided. 
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The tasks of RO-S’s academic staffs is making a tutors/supervisors management 

benchmarking, consist of: (1) planning, mapping, verifying and specifying 

tutors/supervisors needed to recruit based upon the sum of subjects and classrooms in 

every district; (2) making and upgrading the tutors/supervisors database; (3) preparing 

form of readiness become tutor/supervisor; (4) training the tutors/supervisor; and (5) 

monitoring and evaluation the tutors/supervisor’s performance using “tutor/supervisor 

questionnaire”. 
One of important aspects in tutors/supervisor management is conducting the 

tutors/supervisor training, so they able to create and facilitate a qualified 
tutoring/supervision (cf. Elison, 1992). These tasks are related to the major task of 

academic staff as a manager. This is an important apprehension between tutors and 
managers look for in staff development. So that, distance education managers have 

seen their major task as to brief and train tutors/supervisor in a new mode of delivery 
and not to encourage ongoing learning. Failure to address this contradiction will lead 

to a cynicism among academic staff and a sense that the language of staff 

development is merely empty rhetoric (Lentell, in Dimri & Mishra, 2006).  

Tutors/supervisors training is being conducted periodically, it goals are to 

supply the tutor/supervisor with information, discussions and/or practices about: (1) 

concept of distance education and learning, (2) tutoring plans, (3) tutoring 

assignments and it evaluation based on scoring guidance, (4) concept mapping of 

subjects, (5) developing tutoring models, (6) developing presentation materials design 

in the Power Point format; and (7) tutoring simulation (mini tutoring) (Marisa, 2006; 

Suciati & Puspitasari, 2006; Krisnadi, 2006; Wardani, Ruswanto & Julaeha, 2006; 

Wardani & Julaeha, 2006; Ratnawati & Andriani, 2006).  

Based on RO-S experiences, some constraints in tutors/supervisors management 

is related to making tutors/supervisors data base; tutors/supervisors mapping, 

scheduling and distributing for about 45 tutoring locations and 433 classes in the 18 of 
RO-S’s geographical coverage. But, based upon the sum of tutoring conducted by UT 

that is 3 subjects for every semester, hence each tutor specified to give tutoring at 
most 3 classes, so the sum of tutor/supervisor is equal with the sum of tutoring 

classes). 

 

Tutoring management 
The tutoring management will be focused to face-to-face tutoring, because 

online tutoring is fully managed by UT-Centre, and the new beginning at 2008.2, in 

the line with Rector of UT policy which will conduct for all degrees students to 

follows online tutoring, the RO-S’s academic staff also be participated gradually in 

the online tutoring management. Face-to-face tutoring management is consists of 

planning, preparing, implementing, documentation, monitoring and evaluation the 

processes and results of face-to-face tutoring. 

Distance learning is an educational model in which the student and instructor are 

separated by time and place, is currently the fastest growing model of domestic and 

international education. But, there is agreement that the definitive characteristic of 

distance education is the quasi-permanent separation of teacher and learner through 

the length of the learning process and it is this condition that provides a basis for 

inquiry, and so that people are usually taught as individuals and not in groups, with 

the possibility of occasional meeting for both didactic and socialization purposes (Du 
Mont, 2002).  

From academic staff perspectives, face-to-face tutoring can minimize a number 
of discernible trends affecting practice over the past several years, that is the 
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technologizing of education systems tends to de-professionalizing the academic 

staff’s role. Tighter alignment of processes and outputs has a definite impact on the 

academic staff’s role. The academic staff is often assumes a "technician’s" role of 

implementing prescribed rules, as opposed to a professional’s role of exercising 

judgment (Wilson, 2001). Therefore, in distance learning, the key factor is 

establishing the right mix of teaching modalities that includes instructor-led teaching, 

as well as computer and multimedia based learning opportunities (Galimi & 
Furlonger, 1999). 

The tasks of RO-S’s academic staff such as to: (1) plan, map, verify, specify and 
schedule the subjects of tutoring/practice/practicum—provided by UT/RO-S and/or 

requested by student—every district. The tutoring plan, map, verify specify and 
schedule is conducted periodically every semester; (2) plan and prepare number of 

tutors/supervisor and tutoring locations and class needed; (3) predict amount of 
students as face-to-face tutoring participants; (4) plan and prepare the proper tutoring 

locations, classes tutors/supervisor needed according to sum up of students in every 

semester, through coordination with the local organizers. There are about 44 locations 

and 433 classrooms in 18 districts of the RO-S geographical coverage; (5) coordinate 

tutoring implementation through partnership with local organizers; (6) documenting 

the results of tutoring such as students and tutors/supervisors presence list, tutoring 

assignment scores, tutoring weekly journal, and tutoring planning; (7) check and 

verify the completeness and correctness of tutoring/practice/practicum binding from 

tutors/supervisors, and/or contact the tutors/supervisor if there are an errors or 

incompletes in scoring; (8) assist administrative staff to key-in the 

tutoring/practice/practicum scores in the Student Database System; and (9) supervise, 

monitor and evaluate the tutoring implementation, students and tutors/supervisors 

performance, for further tutoring management planning and development.  

Based on RO-S’s experiences, the heaviest task of academic staff and need to 
work seriously is scheduling the subjects which will be tutored. Because the large 

number of tutors/supervisors recruited and the spreading broadness of face-to-face 
locations and classes, so that require an effectively controlled management system, in 

order to achieve of the tutoring quality expected. Related to this matter, face-to-face-
tutoring management is conducting based on the quality learning support standards 

have been specified by RO-S management. To solve this problem, the RO-S 
management divides tutoring implementation in two phases for every semester. The 

first phase is for old students—beginning on semester 2 for student entry from senior 

high schools, or semester 6 for student entry from non-degree. The second phase is for 

new students (semester 1) for all degrees. So far, this policy has been saw effective to 

lighten the academic staff workload in tutoring management, and able to enhance of 

tutoring performance.  

The other problems are documenting the results of face-to-face tutoring such as 

students and tutors/supervisors presence lists; tutoring assignment scores; tutoring 

meeting records; and tutoring plan, it was as a consequences to the large number of 

tutors/supervisor. To solve this problem, RO-S’s academic staffs have been prepared 

a check-list to accept and deliver all result of tutoring bind from every 

tutor/supervisor; and asking for tutors/supervisor to deliver of it, is slowest 2 weeks 

after tutoring. 

 

Learning materials management 

Learning material management is related to provide and distribute multi-media 
learning packages for students in all RO-S geographical coverage, such as the printed 
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materials (modules) as the major media and its supplements such as module summary; 

audio cassettes, video programs, practice and/or practicum kits. These tasks 

coordinated through partnership with all local educational offices in RO-S 

geographical coverage. The tasks of academic staff are consists of to: (1) predict and 

plan the number of learning materials needed, based on the number of the students 

registered; (2) plan, conduct, monitor and evaluate of learning materials distribution; 

and (3) documenting the processes and results of learning materials distribution 
through developing inventory control instruments. Including to this management is 

providing the learning materials for the tutors/supervisors.  
For the students stand point, although at presents mode of learning gradually 

prepared to use of ICT-based learning materials, because it offers the possibility of 
course delivery in ways that are cheaper, faster, and better, but based on accessibility, 

cost, and suitability aspects, at presents UT still mainly use printed media to convey 
learning materials as the main resource of their learning (Andriani, 2004). The printed 

learning materials (modules) have to be significant and important aspect of teaching 

media in distance education. It provides the nucleus or engine that drives face-to-face 

tutoring, online synchronous and asynchronous discussion, organization of 

assignments and assessment (Phillips, 2007). Hence, according to the UT-Centre and 

RO-S policies, learning materials should have been distributed and accepted to 

students/study groups, the latest is two weeks before tutoring.  

Even though, in several cases, modules distribution from UT-Centre is 

sometimes was accepted to be late by RO-S, so the distribution to students or study 

group also lost time. Beside that, it also because the local organizers do not 

immediately distributed to students or study groups; the number of module that have 

been delivered by UT-Centre was not compatible with the number of student 

registered to RO-S; the number of modules requested by tutors/supervisors is high 

(Kisyani & Farisi, 2008a), or transportation constraints especially for students in 
cloistered areas and/or archipelago (cf. Haryanto, 2001). 

 
Guidance and counselling management. 

The learning guidance and counseling activities have been conducted by RO-S’s 
academic staff is related to their tasks as Academics Advisors/Counselors, that 

coverage to: (1) advice watching modules distribution to students, (2) socialize and 
recruit students to follow face-to-face tutoring, (3) facilitate study groups; (4) 

facilitate between the local organizers and RO-S related to difficulties, problems, and 

cases were students/study groups faced; (5) handle of student’s academic and/or 

administrative problems or cases, (6) conduct of the New Students Study Orientation 

for each geographical coverage; (7) improve student’s learning motivation; (8) 

facilitate conducting learning together; (9) accelerate academic and/or non-academic 

information from UT to students or vice versa; (10) discusses student’s study plan; 

(11) facilitate between tutors/supervisors, local organizers and students. 

As a whole, RO-S’s academic staff tasks as a counselor/advisor is very 

important to anticipate or make a balance because lack of prompt feedback, 

ambiguous instructions on the web, or technical problems. Research on distance 

education aspects by Hara and Kling (1999a; 1999b; 2000), Kim and Bonk (2006) on 

student’s boring, students’ distress or persistent frustrations; or in UT as like studied 

by Belawati (1995) on student’s persistence; Subandijo (1994) on student’s 
resistance/retention; Darmayanti and Belawati (2002) on student’s learning volition; 

Priono (2002) on student’s passing grade; Nurmawati and Meilani (1994), Dewiki 
(1995), Noviyanti (2001),  Pepi (2001), and Subekti (1994; 2002) on various student’s 
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cases or problems; and by Puspitasari and Islam (2003) on student’s readiness, given a 

lot of supports to these matters. The 16 papers at International Workshop on 

Counselling in Distance Education Conference was collected and edited by Tait 

(1987), also given contribution to this focus. 

 

Professional development 

The Open and Distance Learning (ODL) system in the world is relatively new 
and most of the manpower involved in design, development and delivery of programs 

were mainly drawn from the conventional system. It is found that there is not enough 
literature on staff development. The literature review raises the question whether ODL 

is an underused approach to training. The UKOU, for example, doesn’t use ODL for 
staff development. Lentell’s regular staff development column in Open praxis for 10 

years from 1993 never examined it, though she took some swipes at the cookbook 
approach to training manuals. Rather few of the contributors to Latchem & Lockwood 

deal with ODL as a tool for staff development. An exception is Gunn & Panko, who 

describe a staff development course using self-study (Dimri & Misra, 2006). In UT, 

staff development standards were begins developed and applied since 2007 

(Pusmintas, 2007). 

For every RO-S’s academic staff, professional development, hence, is a 

special task, that enabling them so able to handle all their tasks professionally. The 

primary professional development task is participation in training, seminars and/or 

conferences, and conducting research and publications on distance education. This 

participation is plays crucial role in shaping and developing the skills of professionals 

and scientific attitudes, skills, and/or horizons, which ultimately benefits for RO-S in 

terms of available skilled human resources for diffusion of knowledge thereby 

providing effective learning support services, especially to the learners and generally 

to the customers.  
So far, the training which has been RO-S’s academic staff followed is related 

to learning support such as: face-to-face and online tutoring; face-to-face tutoring 
management, learning materials (modules) development and evaluation. Face-to-face 

tutoring training is focused to improve the quality and professionalism of RO-S’s 
academic staff as tutor/supervisor and/or a manager as stated above.  

Online tutoring training is intended to force them to literate in teach online, so 
able to play the dual role of being subject-matter experts as well as technology 

specialists are the real innovators in the teaching-learning system (Sherry, in Mishra 

& Panda, 2007), and explore ways to expand a role as a technology advocate, from 

modelling and coordinating to sharing and mentoring (Lamb, 2000a; 2000b), so to 

enrich education for distant students by leveraging technology to create a new, active, 

student-centered learning experience. Such new roles for online instructors require 

training and support. Some case studies of staff development programs indicate that 

such programs can have positive impacts on instructor transitions from teaching in a 

face-to-face to an online setting (cf. Kim & Bonk, 2006). The key factor is 

establishing the right mix of teaching modalities that includes instructor-led teaching, 

as well as computer and multimedia based learning opportunities (Galimi & 

Furlonger, 1999). Various literature were reviewed by Davison, Filipczak, Harasim, 

Kerka, and Moore (Berryman, et al. 2004), demonstrates that distance education 

through computer networking and related technologies is creating a paradigm shift in 
education away from the traditional teaching-learning transaction and distance 

educators are facing enormous challenges. But initially, most academic staff seems to 
view technology as just a simple aid to their existing teaching strategies. This attitude 
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toward this new technology must, at a minimum, be expanded if not ultimately 

changed, in order to take advantage of this new teaching format. 

The training in learning materials (modules) development and evaluation is 

focused to improve of RO-S’s academic staff quality and professionalism in learning 

material (module) development and evaluation. Although modules in UT were 

designed by “self-instruction or self-explanatory power”, and mostly developed by the 

best experts, but in some aspects should be re-examined, enhanced or revised (see: 

Julaeha & Pratmoko, 2000; Harijati, 1991) and/or created its supplements. Therefore, 

modules evaluation or revision is most significant for the students as the main 
resource in their learning. But, by various factors, modules revising can not be done, 

should be made its supplements which can be re-revise quickly, economic, and 
suddenly distributed to the students. It means to ensure that the standard of 

knowledge, skills and attitudes of discipline transmitted are not compromised. In this 
context, evaluation of modules or create of supplements is further task of RO-S’s 

academic staff according to their held-subjects. In UT, it was conducted through by 

self-expensed and/or funded by the Inter University Centre – Instructional 

Development Centre (PAU-PPI) or UT-Institute of Research (Lemlit-UT). Modules 

evaluation and/or create of supplements based on the Learning Material Evaluation 

Guidance which have been developed by Quality Assurance Centre or Inter 

University Centre-UT (Pusmintas, 2006a; 2006b; 2006c; PAU-UT, 2006). 

The seminars and/or conferences on distance education is an aspect of RO-S’s 

academic staff development that should be improved for the future, so they able to 

develop the scientific attitudes, skills, and/or horizons on distance education, which 

ultimately benefits for RO-S in terms of available skilled human resources. While 

research and publications on distance education which has been made by RO-S’s 

academic staff is covering the various topics such as on face-to-face tutoring; using 

Community Forum (Forum Komunitas) in UT website (Daulay, 2008); printed 
learning materials evaluation (Farisi, 2006; Sylvi, 2006); using ICT-Centre (Daulay, 

2008, in process); and academics services system. Like seminar and conference, RO-
S’s academic staff participation in research and publications activities is still to be 

improved for the future, so they able to develop the scientific attitudes, skills, and/or 
horizons on distance education. 

 

The RO-S’s Academic staff Competencies: Needs, Problems and Challenges for 

the Future   

To support the implementation the tasks, and in the line with RO-S’s academic 

staff competencies requirements has been specified by UT-Centre (Pusmintas. 2007; cf. 

Berryman, et al. 2004; APA Task Force, 2002; Thach, & Murphy, 1995), every RO-

S’s academic staff should be own the multiple competencies below. 

Managerial competencies is related to: (1) tutoring management, include 

skills in implementing and developing the Quality Tutoring Management System to 

plan, prepare, organize, implement, documentation, monitor and evaluate the 

processes and results of face-to-face tutoring; (2) tutors/supervisor management, 

includes the communication, collaboration/teamwork, problem solving, interaction 

skills (guide and maintain interactive discussion), and provide timely feedback. 

Technical competencies, related to apprehending on: (1) basic technology 

knowledge, (2) technology access knowledge, (3) skills in using computer 
application to handle of various distance students services, both academic and 

administrative. A study on computer-based student application by Djatmiko and 
Prasetyo (2002) is supporting of this interest, (4) use or apply of instructional 
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technology such as Computer-Assisted Instruction (CAI), uses the computer as a self-

contained teaching machine to present individual lessons; Computer-Managed 

Instruction (CMI), uses the computer to organize instruction and track student records 

and progress; Computer-Mediated Education (CME), describes computer applications 

that facilitate the delivery of instruction, include electronic mail, fax, real-time 

computer conferencing, and World-Wide Web applications, (5) E-Skills are consist of 

basics, applications, creative projects; integration skills; management skills, and 
teamwork skills (collaborate with technical/support skills) (Lamb, 2000a; 2000b), 

include to increases in asynchronous discussion tools, videoconferencing, 
synchronous presentation tools, and online testing to coordinate online tutoring; 

analyze and create the online contents. Studies by Sardjiyo and Pannen (2006), Farisi 
(2008), and studies review by Mishra & Panda (2007) on the readiness in utilizes ICT 

to provide web-based courses have identified significant barriers to academic staff 
participation in web-based instruction. 

As greater numbers of technology utilization occur in distance education, is also 

have brought up the new problem and challenge for the RO-S’s academic staffs. The 

problem and challenge is related to appropriately respond to distance learning driven 

educational changes that Armstrong (2000) has called both "sustaining" and 

"disruptive," by explaining and anticipating distance education practices for a broad 

range of emerging new educational purposes and experiences in web-based learning. 

In consequence, every RO-S’s academic staffs should be own competencies to make 

the transition from conventional learning culture to online learning culture. The e-

learning culture needs to be acquired by each academic staffs, which means reliable 

preplanning activities, timely schedule, virtual thinking (versus concrete, spacious and 

lateral thinking), computer and net literate, use of computer and net in everyday life 

(Sardjiyo & Pannen, 2006). Even though, many RO-S’s academic staff see the 

importance of online education, many still lack the experience or knowledge to teach 
online effectively. Some academic staff lacks a coherent understanding of distance 

education practice and the full range of instructional design possibilities available to 
them in a distance learning environment to achieve desired outcomes (cf. Johnson, 

2003). 
Professional and pedagogical competencies are related to: skills in 

evaluating modules; creating/writing course/instructional design for face-to-face 
and/or online tutoring, module supplements, and student independent learning 

guidance (Darmayanti, Dewiki, & Priadnyana, 2000); apprehending the online 

content knowledge (master in content area); participating in seminars and/or 

conferences; conducting research/reflective and publications; information literacy is a 

set of abilities to recognize when information is needed and have the ability to locate, 

evaluate, and use effectively the needed information (ACRL, 2000). 

Social, clinical, interpersonal and personality competencies, especially in 

guidance and counselling services related to patterns of response in counselling; 

tutoring or study-related counselling; and advising or non-academic and 

personal guidance (Ramakrishna, 1995). These competencies are coverage: content 

and activities’ of guidance and counselling organization; skills in implementing and 

developing the Quality Learning Management System that are primarily used to 

manage students; skills of communication, problem solving, interaction and 

communication skills and teamwork (guide and maintain interactive discussion), and 
providing timely feedback; skills in identifying students’ learning styles/needs, 

monitoring and evaluating student performance. As like to be asserted by 
Ramakrishna (1995), that counselling-related competencies, whether it be academic 
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or non-academic, group or individual, vocational guidance or counselling for self-

awareness, is one of the essential ways of reaching out in the distance education 

system. 

 

The Roles of RO-S Management: Initiative Policies 

The roles and responsible of RO-S management is very important and strategic 

to support, facilitate and develop all RO-S’s academic staff tasks competencies, and 
hence required an integrated and strategic policies. Hence, the RO-S management 

have been formulated various initiative policies based on procedures, guidance and 
quality objectives and targets have been developed by the UT Quality Assurance 

Centre such as the quality objectives and targets of leaning support, with considering 
the opportunities for achieving objectives and targets, prior performance and efforts, 

also the academic staff competencies and capacities (Kisyani & Farisi, 2008a). 
In partnership network and resources management, the RO-S management have 

been made initiative policies such as assigning them to build coordination based on 

symbiosis-mutualism principle with: (1) the Builder University of RO-S, private 

universities, and Educational Quality Assuring Institute to recruit their academic staff 

to become as tutors/supervisors; (2) the District Organizers in 18 of RO-S’s 

geographical coverage, to prepare, implement and monitor of 

tutoring/practice/practicum implementation; recruits local student and/or 

tutors/supervisors; and conducts the New Students Study Orientation; (3) the local 

ICT-Centres for proliferation of students access to internet by reliable and user 

friendly (Kisyani & Farisi, 2008a). 

To support a tutoring, tutors/supervisor, learning materials, counselling and 

guidance management, the various RO-S’s initiative policies have been done such as: 

(1) forming Academics Advisor/Counselors, to advices watching modules 

distribution; socializes and recruits students to follow face-to-face tutoring; facilitate 
between District Organizers and RO-S; supervises tutors/supervisor and student 

presences in tutoring/practice/practicum; checks and verifies of completeness and 
correctness of tutoring/practice/practicum binding from tutors/supervisors, handles of 

student’s examination score cases; assists of key-in processing tutoring/practice/ 
practicum scores in the Student Database System; (2) forming the Tutoring Task 

Force, to make tutoring program benchmarks, coordinate the task of academic staff 
so that attaining effective tutoring and tutors/supervisors management, delivery of 

quality learning support programmes, and consistent implementation of quality 

assurance system; and (3) forming the Quality Assurance Task Force, to prepare and 

maintain ISO 9001-2000 surveillance audits especially in the quality learning 

support.  

In academic staff professional development, the RO-S various initiative policies 

have been done such as: (1) compiling the Academic staff Development Profile as a 

foundation to create and determine RO-S’s academic staff Competencies Training 

Needs and Development Mapping and Benchmarking, and determines whether any 

skill/competency gaps might exist in terms of the Academic staff professional 

skills/competencies; (2) given a fairly and proportional rewards and punishments 

(cf. Bruner, 2007); and (2) encourage, facilitate, and provide strong incentives for 

RO-S’s academic staff to continually participate on various distance learning 

training, seminar and/or research; and publish papers in the various distance 
learning journals.  

For the future, the RO-S management is also should be make benchmarks and 
strive gradually the trainings on: (1) working orientation are coverage of distance 
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higher education scholarship, UT quality management system, and the best services 

(layanan prima); (2) printed and/or non-printed learning materials development; (3) 

examination materials; (4) E-Learning using; and (5) online tutorial application. 

Besides that, according to the needs, problems, and challenges for the future in 

distance learning, the RO-S seems also should be made further initiative policies to 

develop RO-S’s academic staff competencies include the following: enable to accept 

more responsibility for distance education activities; provide more information about 
distance education programs and activities; encourage to incorporate technology into 

their virtual classrooms; build a stronger the ROs Community Forum (not only the 
Faculty Community Forum) through coordination with UT Computer Centre.  

The RO-S management is also must be conducted continually and programmatic 
socialisation and training in online learning services to improve ICT-literacy of 

academic staff. However, despite the popularity of e-learning in distance learning 
context, there is a lack of clear consensus on the attitude and ability of academic staff 

in higher education to participate in these developments (cf. Newton, 2003). 

Something else which do not less important is personality development training in 

broad context, so RO-S’s academic staff more independent, able to provide the best 

services, and build the glory working culture in building of Good Corporate 

Governance in Indonesia (Kisyani & Farisi, 2008b). 

 

Conclusions: The Continual Improvement of Learning Support Quality 

 Restructuring the RO-S’s task of academic staff is very important and strategic 

to enhance the quality of learning support. Various initiative policies in restructuring 

the tasks of academic staff above, have enabled RO-S to achieve the continual 

improvement of learning support quality at 2008.1, that is: increasing on-time 

receiving learning materials by students up to min. 95%; average of semester exam 

score (UAS) the students who request tutorial is 6% better than students who didn’t 
participate tutorial; degree of passing grade the students who participate tutorial 

provided by UT (min. C) is min. 90%; reducing the recapitulation cases of 
tutorial/practice/laboratory work did not complete, error, and/or late, up to min. 5%. 

This success is finally has enabled RO-S obtain for the ISO 9001-200 Award in 
Augustus 2007. 

Surabaya, July 2008 
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